
   
 

   
 

District Responses to PCAB Questions Related to Grades 
March 24, 2021 

   
1.      What effect adopting policy IKA and IKA-RA had on grading. IKA was revised in May 2019. This policy 

sets explicit and rigid grading parameters, including the requirement that 70% of a grade be based 
on assessments with the remaining 30% based on classwork and participation. Comparisons to Q1 in 
2018 and 2017 would be helpful. 
RESPONSE: 

 We have not conducted an analysis of individual grading components, but have looked at the 
impact of the grading policy change overall. In an analysis from Quarter 1/Trimester 1 2018 to 
Quarter 1/Trimester 1 2019, there was no significant change in grades districtwide.  There were, 
however, variations in grades by school, perhaps reflecting different implementation of the policy. 
We had planned additional professional development on the grading policy that was delayed by 
the pandemic, and we are considering how to move forward with additional support for 
understanding the grading policy in the future. 

 
2.       How many students are failing 1-2 classes v. all classes? 

RESPONSE:  

Grade 

Number 
of 

students 
2020 

% 
Failing 
1 class 

Q2 
2020 

% 
Failing 

2 
classes 

Q2 
2020 

% 
Failing 

3 
classes 

Q2 
2020 

% 
Failing 

4 or 
more 

classes 
Q2 

2020 

Number 
of 

students 
2021 

% 
Failing 
1 class 

Q2 
2021 

% 
Failing 

2 
classes 

Q2 
2021 

% 
Failing 

3 
classes 

Q2 
2021 

% 
Failing 

4 or 
more 

classes 
Q2 

2021 

1 6053 11% 7% <= 5% <= 5% 5747 14% 8% 6% 18% 

2 5801 14% 7% <= 5% <= 5% 5872 14% 9% 6% 18% 

3 5919 14% 6% <= 5% <= 5% 5681 14% 9% 8% 20% 

4 5613 14% 6% <= 5% <= 5% 5801 15% 11% 9% 21% 

5 6025 15% 7% <= 5% <= 5% 5811 15% 11% 8% 21% 

6 5864 17% 9% <= 5% <= 5% 5913 13% 11% 10% 26% 

7 5665 17% 9% 6% 5% 5813 14% 11% 9% 26% 

8 5395 16% 8% 6% 6% 5621 14% 12% 10% 26% 

9 6894 15% 10% 8% 24% 7132 13% 10% 9% 38% 

10 5240 17% 10% 7% 18% 5743 14% 11% 9% 30% 

11 4074 18% 10% 5% 11% 4399 14% 10% 9% 23% 

12 4549 17% 10% 6% 8% 4211 16% 10% 8% 16% 

K (91) 5821 9% <= 5% <= 5% <= 5% 5557 12% 7% <= 5% 14% 

PK (92) 4368 11% 6% <= 5% <= 5% 2826 11% <= 5% <= 5% 12% 

(all) 77281 14% 8% <= 5% 7% 76127 14% 10% 8% 23% 
Note: The following suppression rules were applied for reasons of confidentiality. Group counts of 20 or fewer are displayed as either “< 
10” or “<= 20”. When a group has fewer than 10, all percentage values are displayed as “*”. For groups of 10 or larger, all percentage 
values between 0% and 5% are displayed as “<= 5%”. All other calculated values are displayed without modification.  

   



   
 

   
 

3.      Data detailing students’ demographic characteristics who have not logged on at all or logged on less 
than 25% of the time and whether those students were chronically absent before the pandemic 
would be helpful. 
RESPONSE: Of the 6,209 PreK-12 students with a virtual log in rate of <25%: 

   

 Race/Ethnicity  

Number of 

students 

2020  

% 

Black or African American  4923 79.3% 

Hispanic/Latino  747 12.0% 

White  423 6.8% 

American Indian or Alaska Native  <=20 <=5% 

Asian  <=20 <=5% 

Asian, White  <=20 <=5% 

Native Hawaiian or Pacific Islander <10 * 

2 or more races 73 <=5% 

   

Gender  

Number of 

students 

2020  

% 

Female 2617 42.1% 

Male  3592 57.9% 

   

Student Groups  

Number of 

students 

2020  

% 

English Learner 556 9% 

Students With Disability  1041 20.8% 

   

Chronically Absent in SY 2019-20 

Number of 

students 

2020  

% 



   
 

   
 

<25% Virtual Log in AND Chronically 

Absent in SY 2019-20 
3777 60.8% 

 
Note: The following suppression rules were applied for reasons of confidentiality. Group counts of 20 or fewer are displayed as either “< 

10” or “<= 20”. When a group has fewer than 10, all percentage values are displayed as “*”. For groups of 10 or larger, all percentage 

values between 0% and 5% are displayed as “<= 5%”. All other calculated values are displayed without modification. 

 
 
4.      Given the District’s foreknowledge that so many students were failing before the pandemic, what 

plans were made to address the populations with the highest need first?  
RESPONSE: 
District guidance for SST was updated to improve how students with the highest needs should be 

prioritized for intensive interventions based on data. 

o What data is being collected to demonstrate the efficacy of those plans or interventions? 
  RESPONSE:    

  We are collecting and monitoring qualitative SST plan data to identify trends and provide SST Chairs 
with targeted support. Quantitative data is being collected and monitored in relation to EWI 
indicators and SST plans.  
 

As it relates to students with disabilities, schools and district teams are collecting student data 

related to attendance and participation, as well as academic data (MobyMax and District/school-

based assessments) to monitor the implementation of IEPs. 

 
o How do the interventions selected comport with and/or explicitly support policies ACA (non-
discrimination) and ADA (equity)? 
 RESPONSE: 
All educational programming and planning for students with disabilities is designed to meet the 

specific needs of the student and aligns to relevant federal, state, and local law. Training is provided 

monthly to ensure school-based staff are apprised of any applicable changes in law and best 

practices. 

 
o What supports were and are offered to teachers with large numbers of homeless students, students 
with disabilities, etc., given that their failure rates were high pre-pandemic? 

  RESPONSE: 
 Synchronous and asynchronous professional development sessions and targeted direct coaching 

support is provided to general and special education teachers around the implementation of 

specially designed instruction and progress monitoring.  

 

In addition to the synchronous and asynchronous training sessions, district staff held Office Hours 

sessions for teachers and staff to provide technical assistance with implementation of IEPs and 

supports. 

 

City Schools' Homeless Department provides additional training and strategies to educators to 

ensure they understand the impact of homelessness and gain some insight on educational strategies.  

If students that are homeless are struggling academically, they should be receiving added support 



   
 

   
 

appropriate to their particular challenges and learning needs.  Additional supports for homeless 

students include tutoring services for homeless students in shelters, transportation services (where 

warranted) to get homeless students back to their school of origin (per McKinney Vento legislation), 

clothing vouchers, help in connecting to nutrition programs and supports, and assistance in 

connecting to other supports and services in the school system and the city.  These wrap-around 

supports are an important part of helping to bolster the academic success of homeless students. 

 
5.       Policy IGE and IGE-RA outline curricula, including that the “assessed curriculum is used to determine 

the level of individual student achievement, to continuously regroup students for instruction, to 
identify general achievement trends of various groups of students, and to adjust instruction.” 

o How is this regrouping happening for students failing one or more classes? What processes 
exist to adjust that instruction? 

RESPONSE: 
The regrouping as it relates to curricular decisions usually refers to targeted instruction during 

small group or intervention blocks.  That review happens during teacher planning. There is 

time built into the schedule for afternoon remediation and Half-Day Wednesdays to address 

student academic needs as identified. Teachers are able to re-group students as needed and 

can provide one-to-one instruction, if needed. 

 
 

6.     The curriculum management plan in Policy IGE and IGE-RA includes “school-based support 
structures” and “professional learning.” 

o Can the District provide information on how that management plan has been or will be  
    updated to reflect new demands for support and professional development, particularly  
    for our most vulnerable students and the teachers who serve them? 

     RESPONSE: 
Working in collaboration with the Office of Teaching and Learning, the Office of Special 

Education aligns professional development offerings for teachers and staff according to the 

needs of the Citywide population and Public Separate Day Schools. OSE also liaises with 

external stakeholders and key vendors to arrange relevant, needs-aligned PD for the 

processes, programs, and tools utilized in instructional planning and delivery.  

 
7.   Policy IKEA states that “Students who are not meeting grade-level expectations should have access to 

school-based supports and interventions prior to retention. Parents must be fully informed of their 
students’ progress and achievement that may result in retention as well as available opportunities 
for intervention.” 

o Can the District describe the school-based supports and interventions available in the 
    virtual environment?  
          RESPONSE: 

    Updated SST guidance provides schools with a process to identify the root causes of  

    students who are not being successful and to plan and monitor intensive interventions. 

    Parents are included in all SST meeting invitations. 

 
o Can the District describe the notification process for parents, including those opportunities 
   for intervention? 

         RESPONSE: 



   
 

   
 

For students with IEPs, parents are informed of their students’ progress on IEP goals via 

quarterly progress reports and can participate in their student’s IEP meetings. Virtual 

interventions include the following personalized learning platforms: I-Ready Online 

Instruction (Reading and Math), Amplify Reading, Achieve 3000, Imagine Math, MobyMax 

(for Citywide and Public Separate Day Schools), and Zearn. 

 
8.   How does the 70% assessment requirement affect failing grades District-wide and within 

demographic groups? 
RESPONSE:  See response to question #1 

 
 
 

  


